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Abstract: This research was aimed to develop the studé&fg’
writing ability through “Put Yourself in the Pictit strategy. This
research involved 21 second year students of SMAPINP
Surabaya in the academic year 2009/20Ihis research was
conducted in two cycles by following the proceduoéshe action
research, namely,planning, implementing, observing, and
reflecting. Each cycle of the research encompassed threengeet
The data of the research were gathered through natism
checklists, field notes, questionnaire, and padfdlhe findings of
research showed that “Put Yourself in the Pictgteategy is not
only effective to develop students’ writing abilibyt also enhance
their participation in the learning process.
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As a productive skill, writing plays an importardle in communicating
ideas, thoughts, and messages to a reader fotaancpurpose. Hyland (2003:9)
viewed that writing is a way of sharing personalamags and it emphasizes the
power of the personality to construct someone’svMmsed on a certain topic.
However, writing is regarded as the most difficakill for foreign language
learners to master because it involves several oaems which need to be
considered while the learners are writing, such casmtent, organization,
vocabulary, language use and punctuation (Brow@4Z34—-245). In addition,
writing is linked with several components of langaasuch as choice of word,
grammar, syntax, mechanism, and generating of idEasthermore, writers
should pay attention both on the goal of writingelf and the readers (Gebhard,
2000: 211).

As a means of communication, writing should beuded as a primary part
of the teaching and learning activities in the stasm. Teaching writing is as

important as teaching listening, speaking and readihe most common problem
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that is usually faced by the teachers does nairliow to ask students to write,
but on how to motivate the students to write irdéng and effective materials.

In fact, several previous studies show that the Bfeldents’ writing ability
is generally poor. It is revealed by some reseacariterning the students’ writing
ability. Sundari (2002:24) conducted a study insshdo improve the students’
writing skill through pictures. Her preliminary sty revealed that the students
faced difficulty in writing English, especially inexpressing their idea.
Khoirunnisa (2007) in her preliminary researchesfathat the students faced some
difficulties in writing in terms of the content atige organization. It happened due
to the fact that the teacher did not involve duriing process of writing. From the
findings above, still there are some problems fountthe teaching of writing.

The similar problems are found at the second yemiests of SMA YPPI-II
Surabaya. Most students could not write properlyenvithey were assigned to
write a composition. They did not have any ideasualwvhat to write first. As a
result, the students were unmotivated to comple¢etask. They did not have
sufficient vocabulary to develop their writing artley got difficulties to
determine the content of their writing. The inad@&guresult may also happen
because of improper teaching strategies. The teashyg assigned them to write
paragraphs without giving pre writing activitieshel teacher also monotonously
let them write the paragraph alone without givingy aeasible example of
paragraph writing strategies. Hence, the strategpgdied by the English teacher
tend to be less effective since the teacher did gi@ much contribution to
develop the students’ writing skill. Thus, ther@sld be an effort to make writing
class more interesting.

Taking the problems into account, the researches tto find out the
appropriate strategy to help the students devdilep tvriting ability and motivate
them to participate actively in the writing claBsown (2001:340) suggested that
the teacher has a role as a facilitator who offprglance to the students in
creating an interesting and motivating lesson. Thus teachers must be creative
in selecting and preparing instructional mediatrintional media can enhance
learning and support the teachers’ instructiorhateaching and learning process

in the classroom. However, the teachers shouledvokome considerations in
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applying instructional media in order not to facanm difficulties in the teachers’
activities during teaching and learning processha classroom. In addition, the
instructional media should be easy to prepare asg & organize. They should
be interesting and give enlargement to an adeqarataunt of language (Wright,
1992).

The English teachers can employ pictures as thetructional aids in the
teaching of writing. Pictures can translate an ralostidea into a more realistic
form and they are inexpensive (Suyanto, 1999: Zh§ pictures are appropriate
for EFL learners because they are easy to prepasg,to organize and interesting
to the students. In the teaching and learning m®ce use of pictures is aimed
to make the process of teaching and learning méfextre. Wright (1992)
explained that pictures could play a role in mding the students. Pictures can
also provide a stimulating focus for students’ iten, a variety of tasks, and a
shared experience (Raimes, 1983: 27). From th@gensénts, it is obvious that
pictures could be used as media to teach writipgaally in helping the students
to express the ideas in the written form.

Short essays or composition writing is one of wgtiactivities that can be
used by the teachers to teach writing (Gebhard)22®). In writing short essays
activity, the teachers teach students how to vetit@rt stories related to their past
events and description of people, places or obje&ewise, the teaching of
writing in Senior High School must be viewed asoatmuing process. It means
that teaching writing involves pre-writing, drafinrevising, editing (Hill, 1998:
68).

For those reasons above, the researcher woulg pmpures to develop
students’ skill in writing a descriptive text. A sl@iptive text has a functional
objective to describe a particular person, plabeégs (Depdiknas, 2006). The
descriptive text is selected in this study becaauskescriptive text is considered
difficult. The students studied about descriptiegtton the previous grade but
still, their writing must be improved.

Furthermore, “Put Yourself in the Picture” strateghich is adapted from
Lindstromberg (2004: 132) is developed as a prewgitactivity. Prewriting,

which is typically characterized asphanning activity is very fundamental in
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determining the students’ success in drafting thteeetext. This stage consists of
three stages called generating ideas, focusing,samdturing (White & Arndt,
1991 cited by Widiati & Cahyono, 2006:141) whichablte the students to
identify any materials related to the topic theg going to write.

“Put Yourself in the Picture” is one of an apprepei strategy to solve the
students’ problem in writing descriptive texts. 3ktrategy can guide the students
to generate ideas into a meaningful composition.pcing themselves in the
pictures, the students will get involved indirectlyhey will express their
imagination freely as if they were in the pictur@fen, the students will easily
recognize the vocabulary items around their passtiorherefore, this condition
will stimulate the students to construct variouateeces related to the pictures
and the topic discussed.

Considering the benefits of “Put Yourself in thectBre” strategy, the
researcher is interested in applying this strateggtevelop the students’ writing
ability at SMA YPPI-1I Surabaya through an acti@search.

METHOD
The design of this research was action researote dinis research is

carried out in order to understand, to evaluate et to modify, in order to
improve educational program (Bassey, 1998 citedKoshy, 2005: 8). This
research was focused on the teaching and learotingtias in the classroom. This
action was designed to develop the students’ wgigibility through “Put Yourself
in the Picture” strategy. The successful actioreaesh involves collaboration
(Fang, 2007). It means that we need to collaboveitt other teachers in
conducting action research. Therefore, in this asde the researcher was the
practitioner and the other teacher acted as amadrse

The action research follows the cyclical procesgppsed by Kemmis and
McTaggart (2000:595) cited in Koshy (2005: 4), whimmprises four steps: (1)
planning the action, (2) implementing the acti®), ¢bserving the action, and (4)
reflecting.

In the planning stage, the researcher and her wdrserade a careful action

preparation prior to the implementation of the @ttbased on the result of the
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preliminary study. The preparation consisted atlkeng strategy, the lesson plan
and (c) the criteria of success. The success ieriggrcompassed first, the students
are able to write a final draft. It is indicatedrn the data found in the students’
sheet. The improvement intended is that the stsewerage score on writing
skill will increase at least the same or more thf@ minimum passing standard.
The minimum passing standard of the second yedests of SMA YPPI-Il is 65.
The scoring is based on the analytical scoringicuroposed by Cohen (1994
328-329) According to Cohen (1994), the analytszare can provide feedback to
students on specific aspects of their writing ahdjives teachers diagnostic
information for planning instruction. Second, thadents are able to make good
improvement in the teaching and learning procebs. improvement can be seen
when the students participate actively and enj@ygdiocess of writing. It means
that the students enjoy doing the writing taskegiby the teacher and feel that
the “Put Yourself in the Picture” strategy can helpem construct better
compositions. To know the students’ participationthe writing activities, they
are observed during the implementation of the egratlt is indicated by the data
found in process of writing. If more than 70% stuideparticipate actively in the
stage of prewriting, drafting, revising and editintgs considered successful. The
observer utilized the observation checklists antbn@ed the activities in field
notes format. Then, to know whether the studenés gatting fun during the
process of writing, the questionnaires were used.

In the implementation stage, the researcher toekrtte as a practitioner
who taught writing descriptive texts based on #mssbn plans by implementing
the strategy, while the teacher acted as an ohseFe implementation of the
action was done in two cycles. Each cycle encongubdsee meetings.

Observing was done during the implementation ofatigon. Observing is
the process of recording and gathering data aboptapects or events which is
occurring during implementation. The data obtairfeain the results of the
writing final product, which were in the form of @es, were classified as
quantitative data. Furthermore, the data gaineoh fthe students’ involvement in
writing activities were classified as qualitativata. The data were taken from

some sources such as (1) the result of observaltiecklists and field notes about
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the students’ participation during the implememtatof the strategy, (2) the result
of questionnaire to find the students’ responseatovihe implementation of the
strategy, and (3) the students’ final compositions.

In reflecting stage, all relevant data from implenation were analyzed and
reviewed to examine whether the action was suagkeesfnot by matching the
result of the observing stage with the criterigswtcess.

RESULTS

“Put yourself in the Picture” strategy has prowdfective to develop the
students’ writing ability in SMA YPPI-II. At the ffst cycle, the average score was
54.53. Then, at the second cycle, the average doorinal draft was 68. The
increase of the students’ average score from thedycle to the second cycle was
13.47 and the students’ average score is greater @ in their final draft.
Furthermore, it showed that out of 21 students, 0%students) were involved
actively in prewriting stage. Then, 15 students%J3vere active in the drafting
phase. In the revising stage, 18 students (86%# waetively involved. And, most
of the students (93%) were successfully involvethsediting period. Afterward,
the students showed positive responses toward rtiementation of “Put
Yourself in the Picture” strategy. They enjoyed theiting process and
recommended “Put Yourself in the Picture” stratefgy the future writing

activities.

DISCUSSION

Based on the finding of this research, it is protleat “Put Yourself in the
Picture” strategy is one of appropriate to teaclscdptive texts and gives
beneficial contribution in improving students’ atyilin writing. This strategy
was implemented on the view of writing as procdsg tonsists of four stages,
namely prewriting, drafting, revising and editin@gbhard, 2000). Therefore, the
teacher has to follow a particular procedure inlengenting this strategy.

In the prewriting stage the teacher has to intredte the students’
apperception about the concepts by conducting i@iming to lead the students

to focus on the activities which will be done. Ttemcher should create the
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appropriate activities to guide the students toegate ideas, exploring their own
or other ideas, from pictures. It is in line witredsv's (2002:317) opinion
prewriting activities can lead students in geneagtndefinite ideas and collecting
information for writing. In this case, the studerdse involved by placing
themselves in the picture and they are lead to naakst by answering leading
questions “What can you see in the picture?” andh&ndo the people do in the
picture?”. From their lists, the students are gdide make sentences based on
their position in the picture. Subsequently, iniggvinstruction and explanation,
the teacher uses English and Indonesian. It is doneorder to avoid
misinterpretation and to facilitate the studentsastomplishing the task more
easily. Gebhard (2000: 79) stated that the studkatk the tendency to start
working a task sooner when it was clear to them.

In the drafting stage, the students write the folsafts based on their
sentences that they were made in the previous.siiagesupported by Gebhard
(2000: 228) who stated that drafting is a procdsmtting down the ideas that
they have got in the pre writing. In this stageg teacher has to facilitate the
students to exploring their ideas freely withouhking greatly on grammar. This
finding is in accordance with the idea stated byaley, et al., (2001: 8) that in
the drafting stage, the writer may not exceedirggiggicern with the grammatical
form but the writer should focus more on finding tkeas to be put in the paper.
Brown (2001:347) stated that by reading and stuglgivariety of relevant models
of texts, students can gain important insights alow they should write about
the subject matter that they may become the tdpibesr writing. Before having
students write their first drafts, the teacher gimemodel paragraph then followed
by the explanation. In this case, the teacher giweslel on descriptive text
followed by the enlightenment about generic strieetand generic features
(simple present tense, preposition, to be) of detbee texts

In the revising stage, peer revising are done laphamging their first drafts
each other. In revising stage, the students wepea&d to help each other and to
be responsible to their team and their own (Slai8¥,8 cited by Rasyid, 1999).
The students are assigned to check their friendsftdin terms of the spelling,

choice of word and grammar. In terms of reseantiirfig, at first, the students got
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difficulties in correcting their friends’ work begse there were no revising
guidelines. Later on, in the second cycle, theylatquogressively revised their
drafts or their friends’ drafts in terms of the Kipg, choice of words and
grammar based on the teacher’s guidance and rgwiitelines. The finding of
this research showed that having mini-conferenaddcgive positive impact on
the students’ drafts. At first, the students wezleigtant to come to the teacher’s
desk, but later on they enjoyed the activities vemnych. As the result, in the
second cycle, most of the students could work cadpely by giving comments
or suggestions although they were still in simpie

The last stage is editing. In this stage, the sttedleas to work individually
to re-write the first drafts in order to constrube final drafts based on the
feedback from their friends and the teacher.

The finding of this study showed that the studeatslity in writing had
improved significantly. It could be examined on #stedents’ final drafts which
were evaluated by using Analytical Scoring Rubr@a@ated from Cohen (1994
328-329). At preliminary study, the students’ ageracore was 46.22. At the first
cycle, the result of students’ final writing achéewent was 54.53 at average of 65
minimum mastery standard determined as criterisuctess. Then, at the second
cycle, the students’ average score was greaten @teir final draft. The result of
students’ average score was 68.

Dealing with the students’ participation, the réswf the researcher’s and
observer’s observation obtained during the implaaten of “Put Yourself in the
Picture” strategy in two cycles showed that thelehts’ participation on teaching
and learning process improved from the first cyoléhe following cycle.

At first cycle, most of students did not partic@atctively in the teaching
and learning process. Some students looked reluttiacome together with the
others to share and discuss ideas. They did net gpod responses. They were
not actively involved in a group work and could gote meaningful contribution
in the revising and the editing their first drafts be a better drafts based on
feedback from the friends and the teacher. In aditheir perception toward this

strategy is in good level even though still thereegative viewpoint.
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Finally, in the second cycle, most of the studdrdd been enthusiastic,
motivated, and actively involved in joining all tleetivities incorporated in the
teaching and learning process using “Put Yourselfthe Picture” strategy.
Besides, they showed positive responses towardintpgementation of “Put
Yourself in the Picture” and recommended “Put Yelfrsn the Picture” strategy

for the upcoming writing activities.

CONCLUSION AND SUGGESTIONS

Referring to the findings obtained during the inmpéntation of “Put
Yourself in the Picture” strategy in the two cygléscan be inferred that the
strategy that can be used effectively to develaptylo write descriptive texts,
includes several steps as follows (1) leading sttgd the topic by giving some
questions and showing a picture(s) related to @pectdiscussed, (2) introducing
the strategy and distributing the pictures and wueksheet, (3) assigning the
students to work in group, (4) informing studerntewat the things they should do
in their groups, (5) asking the students to pldsamselves in the picture and
answering in a list the questions: “What can yee ® the pictures?” and “What
do the people do in the pictures?” (6) asking thdents to make sentences based
on their lists, (7) giving a model of descriptivexts and explaining generic
structure and generic features (Simple Presenteldhreposition) of descriptive
texts, (8) assigning the students to write the firaft, (9) exchanging the works
in group to get feedback by peer-revising (10) mgvtime to the students to do
conference with the teacher, and (11) editing th& firaft to make the final
drafts.

Most of the students were active in joining thegess of writing. Besides,
they showed positive responses toward the impleatientof “Put Yourself in the
Picture” and recommended the use of “Put Yourselfhie Picture” strategy for
the future writing activities.

“Put Yourself in the Picture” strategy has sostrengths in teaching
and learning descriptive texts. First, the studetresvings are easy to get and this
gives a clear description about what the studekiigw about a certain topic.

Second, it gives the students an easy way to genén® idea by placing
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themselves in the picture. Third, it encouragesstdents to write without being
afraid of making mistakes. Forth, it requires studeto work cooperatively in

order to solve their problems by giving feedbadksygestions, and comments.
Finally, it encourages positive teacher feedbattkerathan judgmental comments.

With the research findings and discussion, the areber offers some
suggestions. The suggestions are addressed teatleers and future researchers.
It is suggested that “Put Yourself in the Pictusg'ategy to make the students feel
enthusiastic and active in the process of writiet, the teachers should focus on
the followings aspects: (1) the lesson plans shbel@rranged in such away, (2)
the pictures should be selected based on the g8idewel and need, (3) the
instruction in the worksheet should be presentedrtt, and (4) The students
should be grouped heterogeneously. Furthermoreehehers should consider
writing as a process to reach the expected outcome.

Future researchers, particularly those who argeasted in applying “Put
Yourself in the Picture” strategy in their reseaach suggested that they conduct
action research in the teaching of writing of dgxore texts in the different level
of education, for example, Vocational High Schdébreover, it is also suggested
that future researchers conduct action researdhdneaching of writing using

different genres for instances, descriptive anduattexts.
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