


 

 

 

 

 
 

 تدريب معلّمي اللّغة العربية أثناء الخدمة
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 تدريب معلّمي اللّغة العربية أثناء الخدمة
 

 

 

 

 إشـــراف وتحريـــر 
 الدكتورة زاليكا بنت آدم 

 



 

 

 

 
 

 مكتاب جماعي دولي محك  

 تدريب معلّمي اللّغة العربية أثناء الخدمة 

 إشـــراف وتحريـــر 
 ة زاليكا بنت آدمالدكتور 

 تأليـــف 
 مجموعة من الباحثين

 ـــر ـــــــاشـــــــنـــــــال
 ألمانيا -الاستراتيجية، الاقتصادية والسياسية، برلين  للدراسات العربي الديمقراطي المركز

Democratic Arab Center For Strategic, Political & Economic Studies, Berlin - Germany 

 ألمانيا  -رئيس المركز الديمقراطي العربي، برلين 
 أ. عمار شرعان 

 ألمانيا  -المركز الديمقراطي العربي، برلين  مدير إدارة النشر،
 د. أحمد بوهكو

 رقم تسجيل الكتاب
ISBN 4 -034 -68929 -3 -978  

 الطبعة الأولى 
 2024 مارس

 محفوظة  الطبع حقوق  جميع
 هنقل أو المعلومات استعادة نطاق  في تخزينه أو منه جزء أي أو الكتاب هذا إصدار بإعادة لا يسمح

 الناشر من خطي مسبق إذن الأشكال، دون  من شكل بأي 

DEMOCRATIC ARABIC CENTER 

Germany: Berlin 10315 Censinger- Str: 112 

 https://democraticac.de/            book@democraticac.de 

Tel: )0049 - code Germany( 

030-89005468 / 030-898999419  / 030-57348845 

MOBILTELEFON: 0049174274278717 

https://democraticac.de/
mailto:book@democraticac.de


 أعضاء اللجنة العلمية والاستشارية

 ( 2024 مارس)ــــــــــــــــــــــــــــــــــــــــــــ  تدريب معلّمي اللّغة العربية أثناء الخدمة

 أعضاء اللجنة العلمية والاستشارية 
 المنسق العام

 الجزائر. –د. محمد الفاروق عاجب، مركز البحث في العلوم الإسلامية والحضارة 
 رئيس الاشراف والتحرير

 ماليزيا - د. زاليكا بنت آدم، جامعة العلوم الإسلامية الماليزية
 رئيس اللجنة العلمية

 الصين –د. مصطفى شعبان، جامعة القوميات 
 أ.د. سليمان عبد الواحد 

 مصر – جامعة قناة السويس
 Yun Eun Kyeong أ.د يون أونغ كيونغ

 .كوريا الجنوبية - جامعة هانكوك للدراسات الأجنبية، سيول
 د. عصام عيروط 

 .فلسطين – جامعة نابلس
 د. محمد علي الخولي

 تركيا – جامعة أيدن، إسطنبول
 د. مولود آيت عيسى

 الجزائر - جامعة سطيف
 د. كريمة صيام 

 الجزائر –  المدرسة العليا للأساتذة، بوزريعة
 Suo Yan Mei  د. فاطمة سو يان مي
 ماليزيا -  التربوية جامعة السلطان إدريس

 Siti Sara Binti Haji Ahmad  د. ستي سارة بنت حاجي أحمد
 دار السلام  بروناي - جامعة السلطان شريف علي الإسلامية

 Mahyudin Ritonga   ريتونغا د. محي الدين
 إندونيسيا   - جامعة المحمدية، سومطرة الغربية

 Pham Thi Thuy Van  أ. فام تي توي فان
 هانوي  - الوطنية فيتنامجامعة  -  جامعة اللغات والدراسات الدولية

 



 فهرس المضامين

 5 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــتدريب معلّمي اللّغة العربية أثناء الخدمة ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ

 فهرس المضامين 

 8-7 مقدمة الكتاب 

 الفصل الأول 
 غة العربية للناطقين بغيرها الطرق المقترحة في تدريس الل  

 زاليكا بنت آدمد. 

 

 

9-24 

 

 الثاني  الفصل
 بتكارية ا فعالية استخدام "ويتشات" كوسيلة تقنية 

 المسلمين   للصينيينغة العربية في تعليم الل  
 يان جو ي سو د. و ،سوي يان مي. د

 

 

 

25-34 

 الثالث  الفصل
         غة العربية في عالم الملايو  اكتشاف فعالية محتوى منهج تعليم الل  

 من أجل مواجهة التحديات المعاصرة 
 الصف السابع من المدارس العربية في بروناي دار السلام نموذجا 

 أحمد ياني بن إمام صباري و ،سارا بنت الحاج أحمد يتيس. د

 

 

 

56-35 

 الرابع الفصل
 غة العربية أثناء الخدمة مي الل  تدريب معل  

 4.0عبر الثورة الصناعية عمان    سلطنةوفي ماليزيا 
 بنت عديم بن جمعة الفورية  ورقية ،د. زاليكا بنت آدم

 

 

 

57-72 

 

 الفصل الخامس 
 في دافعية التعلّم والتعليم غة العربية أثناء الخدمة وأثره م الل  تدريب معل  

 هنا علي أ. 

 

 

73-88 

 

السادس  الفصل  
Implementation of Self Reflection in Microteaching to Improve the 

Teaching Quality of Pre-Service Arabic Teachers 

Dr. Umi Hanifah 

 

 

89-114 

السابع  الفصل  
Didactics Science and Management of the Future of Language 

Education Making 

Dr. ADJEB Mohammed El  Farouk & Dr. AIT AISSA Mouloud  

 

 

115-132 



 فهرس المضامين

 6 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــتدريب معلّمي اللّغة العربية أثناء الخدمة ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ

 

 

 

 

 

 

 

 

 



 مقدمة الكتاب 

 7 ( 2024مارس ) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــتدريب معلّمي اللّغة العربية أثناء الخدمة ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ

 مقدمة الكتاب 
وقد   الخدمة،  أثناء  العربية  اللغة  معلمي  تدريب  قضايا  إلى  الكتاب  هذا  يتطرق 

من بلدان مختلفة: ماليزيا، وبروناي دار  نخبة من الأساتذة والباحثين  شارك في كتابته  
كتبوا حول طرق التدريس   حيث   ، ولبنان، والجزائر،السلام، وإندونيسيا، وكوريا الجنوبية

 . والمناهج والاستراتيجيات الحديثة في تعليم وتعلم اللغة العربية للناطقين بغيرها
آدمأشارت  وقد   بنت  إلى    زاليكا  الماليزية  الإسلامية  العلوم  جامعة  الطرق  من 

حلّ  على  التعلم  مثل  التدريس  أهداف  إلى  للوصول  المدرسين  لدى  المستخدمة 
الذاتي والتعلم  الفكري،  والنقد  على   ،المشكلات،  يسيطر  أن  يستطيع  المبدع  فالمدرس 

 فصله ويُفهِم طلابه فهمًا جيدًا ومبدعًا.
ميتناولت  و يان  إدريس    سوي  السلطان  بجامعة  والاتصال  اللغات  كلية  من 

و ماليزيا،  جو  ي سو التربوية  الإسلامية    يان  العلوم  بجامعة  الرئيسة  اللغات  كلية  من 
العربية لدى  اللغة  ابتكارية في تعليم  تقنية  "ويتشات" كوسيلة  الماليزية؛ فعالية استخدام 
المسلمين الصينيين، ووضّحتا في مقالتهما أن الأسلوب المعتمد في التعليم والتعلم في 

الحديث  عبر  عصرنا  والتعلم  التعليم  إلى  لوجه  وجهًا  والتعلم  التعليم  من  تغير  قد 
 التكنولوجيا.  

أحمد  كتبت  و الحاج  بنت  سارا  علي  سيتي  الشريف  السلطان  جامعة  من 
سلطنة بروناي دار  من    أحمد ياني بن إمام صباري و  ،بروناي دار السلام  -الإسلامية 

فعالية محتوى منهج تعليم اللغة العربية في عالم الملايو من أجل مواجهة عن    ؛السلام
المعاصرة:   السلام  التحديات  دار  بروناي  في  العربية  المدارس  من  السابع  الصف 

و  علىنموذجا،  التعرف  إلى  البحث  هذا  منهج    يهدف  محتوى  فعالية  اللغة مدى  تعليم 
 )المقررات الدراسية(. العربية 

آدم  وعالجت   بنت  الفوريةو زاليكا  جمعة  بن  عديم  بنت  تدريب قضايا    ؛رقية 
؛ 4عبر الثورة الصناعية  عمان    سلطنةوفي ماليزيا  معلمي اللغة العربية أثناء الخدمة  

يسلك  يجعله  مما  الوظيفية،  أو  المهنية  الناحية  من  الفرد  سلوك  التدريب  يتناول  حيث 
 أسلوباً مختلفاً في أداء عمله. 
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عليووضّحت   التدريب   هنا  إدارة  ومديرة  لبنان  ببيروت  الإسلامية  الجامعة  من 
أثناء الخدمة بالمركز الديمقراطي العربي ببرلين ألمانيا؛ أثر   اللغة العربية  تدريب معلم 

دوافع وسلوكيات موجهة نحو الهدف، يأخذ ، فالمعلم الذي لديه  في دافعية التعلّم والتعليم
بإتقان بعمله  ويهتم  والاكتشاف،  للمعرفة  فضوله  ويسخر  المرونة،  ويظهر    ، المبادرة، 

، ويجعل إلى تحقيقهاها مؤشرات يسعى التدريب لمعلم اللغة العربية أثناء الخدمة  ّّ كلو
لرحلة  من بنفسه  يحضّر  الفاعل  به    المعلم  وتعلم مستدامة خاصة  بأدائه    وينمازتعليم 

 عن غيره.  هودوافع
حنيفةتطرقت  و أمبيل    أمي  سونن  أوين  بجامعة  والتربية  العربية  اللغة  قسم  من 

إندونيسيا جودة إلى    ؛ سورابايا  لتحسين  المصغّر  التدريس  في  الذاتي  التأمل  تطبيق 
جزءًا  يعد  الجيد  التعليم  أن  إلى  وأشارت  الخدمة،  قبل  العربية  اللغة  لمعلمي  التدريس 
أساسيًا من التنمية المستدامة للبلد. والمعلمون هم المتحكمون الذين يحددون حقًا جودة 

 الموارد البشرية في بلد ما. 
من مركز البحث في العلوم    محمد الفاروق عاجب  وفي أفق التمكين بسطا القول

الجزائر بالأغواط  والحضارة  عيسىو   ،الإسلامية  آيت  سطيف  مولود  جامعة    2من 
فهذا الحقل   اللغة،لتطوير وترقية استعمال    "التعليمية"علم  أهمية الاستثمار في    ؛الجزائر

من   ومركّباتها  التعليمية  العملية  جوانب  بكلّ  يهتم  والذي  باستمرار  والمتجدد  المتطور 
العلمية   الخبرة  أنتجتها  وطرائق  وإجراءات  وإمكانات  تعليمية  ومواد  ومعلمين  متعلمين 

خاصة أثناء  لتدريب معلمي اللغات عامة واللغة العربية    يمثل أرضا خصبة  ؛والتعليمية
والتعليمية في آن    الخدمة، التربوية  للعملية  يقدمها  التي  العلمية  للمعارف  بالنظر  وذلك 

المحتويات  ومعالجة  وتبليغها،  المعارف  اكتساب  في  استثمارها  يمكن  والتي  واحد 
 الدراسية وبنائها البناء المنهجي المناسب حسب ما يقتضيه نظام التعلم والتعليم.  

العربية ولغات أخرى،   والباحثين الكتاب مفيد للأساتذة    إنّ هذا اللغة  والطلبة في 
 في ضوء التحديات العلمية والتعليمية المعاصرة. ويساعدهم على التعليم والتعلم 

  المشرفة والمحررة
 دمبنت آ زاليكاد.  
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A. Introduction 

Quality education is an essential part of a country's sustainable 

development (Aulia & Asbari, 2024). One of the causes of the good 

and bad quality of education in a country is the quality of teachers. 

Teachers as controllers who really determine the quality of human 

resources in a country. Creating a quality education system and 

practice is an absolute prerequisite for the existence of qualified 

teachers (Nurfuadi, 2023). Teachers are at the forefront of 

education and have a very important role in educating the nation's 

children. Quality teachers will provide quality education and 

quality students (Hasanah et al., 2020; Noor, 2020).  Therefore, 

efforts to improve the quality of teachers are absolute and 

undeniable. If there is no effort to improve the quality of teachers, 

the quality of education will not be realized. 

In the world of education, teachers are one of the most 

important parts because the real spirit of education lies on the 

shoulders of teachers. In fact, whether the education is good or bad, 

successful or not is basically in the hands of the teacher. Because 

the character of the teacher has a strategic role in shaping students 

to be smart, intelligent, moral, skilled and competent (Lisdiyana, 

2023). Therefore, teachers must have adequate skills and abilities. 

The most important factor in improving the quality of education 

and student success is teacher professionalism (Hafinda, 2022).  
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The professionalism of a teacher can be seen from two points 

of view, namely the level of education achieved and the teacher's 

mastery of the subject, classroom management and management of 

the learning process (Hafinda, 2021). To organize a good and 

quality learning process, a teacher must have four basic 

competencies, namely personality competence, social competence, 

pedagogical competence, and professional competence. The four 

competencies must be mastered by a teacher (Hafinda, 2022). All 

Pre-service teachers who take part in teacher education programs in 

universities are equipped with these four skills so that they can be 

applied in the real world of education after graduation.  Mastery of 

these four competencies can be characterized by the ability to apply 

different learning models, different learning strategies, diverse 

learning methods and learning multimedia in accordance with the 

development of the modern world. 

In addition to mastering the four core competencies mentioned 

above, it is necessary to pay attention to optimizing learning to 

achieve learning objectives. One of the key factors in optimizing 

learning is self-monitoring of learning or self reflection. Self-

Reflection is a process where teachers analyze what has been taught 

in the classroom and consider whether something can be done to 

improve or enhance the quality of learning so that learning 

outcomes are maximized (Dollah & Korompot, 2022). A good 

teacher is one who reflects on his or her experiences and self-

reflects by constantly observing and criticizing himself or herself. 

(Kundu & Bej, 2022). Self-reflection activities can help and 

facilitate teachers to improve the quality of learning (Nugraha et al., 

2020). This is because self-reflection not only evaluates what has 

happened in the learning process in the classroom, but also provides 

ideas and insights on how to improve the quality of learning. 

Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel 

is one of the faculties of education that has a vision to become a 

faculty of Tarbiyah and education. superior and competitive 

teachers according to international standards (UINSA, 2020). 

Meanwhile, Department of Arabic Language Educationat Faculty 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 91 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

of Tarbiyah and Teacher Training UIN Sunan Ampel is an 

education study program that has a mission to form professional 

Pre-Service Arabic Teachers (UINSA, 2020). One of the expertise 

courses that support the realization of the readiness and ability of 

prospective Arabic language teacher students in carrying out 

quality learning practices is the Microteaching course (Ta'lim al-

Mushaghghar). 

Based on the explanation of the problems above, the 

researcher who is one of the lecturers of the Microteaching course 

in Department of Arabic Language Educationat Faculty of Tarbiyah 

and Teacher Training UIN Sunan Ampel is interested in discussing 

the topic "Implementation of Self Reflection in Microteaching to 

Improve the Teaching Quality of Pre-Service Arabic Teachers at 

Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel". 

Several studies related to teachers' and Pre-Service' reflections on 

learning in general subjects such as mathematics, Indonesian 

language, English have been conducted by several researchers, 

including: Ganeva (2003). Korthagen (2022), Ulvik (2022), 

Jatmiko (2022), Nugraha (2020),  Dollah (2022), and others. 

Whereas in this research study, the author discusses the self-

reflection of prospective Arabic language teacher students, which 

is different from other subjects. This study seeks to reveal the 

implementation of self-reflection of prospective Arabic teachers in 

Microteaching courses and its relationship in improving the quality 

of teaching of Pre-Service Arabic Teachers at Faculty of Tarbiyah 

and Teacher Training UIN Sunan Ampel. In addition, this study 

also explores what problems are faced by prospective Arabic 

teachers at Faculty of Tarbiyah and Teacher Training UIN Sunan 

Ampel in implementing self-reflection in Microteaching lectures 

and their solutions. 

B. Literature Review 

1. General concepts related to Self-Reflection 

Self-reflection is part of John Dewey's theory of reflective 

thinking. Based on historical documents, the theory of reflective 
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thinking is part of the research method proposed by John Dewey.  

According to Dewey, reflective thinking or reflecting mindfully on 

"done" and "passed" experiences will create habits that enhance 

self-development that includes emotional and intellectual, basic 

sensitivities, ways of dealing with and responding to all conditions 

experienced in life. In this context, the term reflection refers to an 

effort to think deeply about what has been done.  

The characteristics of reflective thinking according to Boody, 

Hamilton and Schon are: a) Reflection is a process of retrospective 

analysis or memory, or also called self-evaluation ability. b) 

Reflection as a process of solving problems in learning and 

learning. c) Critical self-reflection with continuous self-

improvement and development. Critical reflection can be thought 

of as the process of analyzing, reviewing and questioning 

experiences in the context of a broader issue. d) Reflection on self-

belief and success. Confidence is more effective than knowledge in 

influencing a person when solving tasks and problems. 

Meanwhile, Bailey's reflection learning cited by Kaspalova, is 

a process of introspection and retrospection that focuses primarily 

on the teacher's actions and thoughts before, during and after 

learning. One of the experts who introduced reflective learning 

practice is Donald Schon. Schon developed a theory of reflective 

learning practice that began with his interest in John Dewey's theory 

of "reflective thinking".   

Reflection on learning is done to improve the quality of 

learning. Therefore, one of the efforts that teachers must make to 

improve the quality of learning is to conduct self-reflection at each 

learning meeting. Because self-reflection is a teacher's effort to 

recognize his strengths and weaknesses related to his work or duties 

as a teacher, so that he can understand his position in the range of 

competency and professional development. Self-reflection carried 

out by teachers must become a routine and periodic activity in order 

to improve their capacity and professionalism in learning. Self-

reflection describes the activity of thinking about oneself. It means 
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analyzing and questioning one's own thoughts, feelings, and actions 

to know more about oneself. Self-reflection is the ability to look at 

oneself objectively, unbiased from the outside; to evaluate one's 

positive and negative aspects in order to develop oneself." In 

addition, the process of self-reflection will help teachers evaluate 

both the positive and negative aspects of their work on a regular 

basis. 

Self-reflection is important because it is a process that helps 

teachers collect, record and analyze everything that happens in 

learning. This allows teachers to move from experiencing to 

understanding.  Teacher reflection is important because it is a 

process that helps teachers collect, record and analyze everything 

that happens in the classroom. This allows teachers to move from 

experiencing to understanding. If they do not question the meaning 

of their experiences and do not actively think about them, research 

shows that they do not make changes and therefore do not progress. 

The practice of self-reflection in teaching is one of the most 

important sources of teacher professional development and 

improvement. Self-reflection is the basis for improving teachers' 

learning and is also an effective learning tool. An effective teacher 

is one who understands that no matter how good a lesson is, its 

practice can always be improved and always reflects. In various 

studies in the field of education, tools such as portfolios (Farahian 

et al., 2021), e-portfolios (Slepcevic-Zach & Stock, 2018), and 

collaborative videos (Kerkhoff, 2020) have been used as tools for 

self-reflection. 

2. Microteaching 

Microteaching or Ta'lim al-Mushaghghar is a practice that 

emphasizes the readiness of teachers and prospective teachers to 

become teachers who are ready to carry out their profession and 

become lifelong learners by creating theoretical-practical 

relationships, observe the latest developments and integrate them 

into microteaching. Microteaching was first introduced at Stanford 

University in 1963 to provide hands-on experience, practice, study 
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the effects of teaching under controlled conditions, and used as an 

in-service training tool for experienced teachers. The main purpose 

of microlearning is to improve the teaching ability of teachers and 

prospective teachers. Several international studies have shown that 

the application of microteaching is effective in training teachers and 

prospective teachers in their teaching skills. Among them are 

studies by Crichton at al, Erdemir & Yeşilçınar, Karakaş & 

Yükselir, Maguire, and others (Dursun et al., 2023;  Saban & 

Çoklar, 2013). 

Microteaching is a limited implementation system that allows 

student teachers to focus on specific teaching behaviors. Pre-

service teachers who develop lesson plans based on the results of 

teaching and learning of their peers for 10-20 minutes (McLeskey 

et al., 2023). After the student teachers have practiced teaching, 

they then do self-reflection and get peer assessment. Microteaching 

encourages the development of pedagogical skills of teachers and 

teacher candidates with a "teach, criticize, and teach again" 

model. Other researchers have given their views on microteaching. 

Among them: Kroeger et al, stated that the microteaching process 

consists of four stages: a) planning, b) implementation, c) 

individual reflection, and d) collaborative assessment. (Kroeger et 

al., 2022; Dursun et al., 2023).  

Microteaching or Ta'lim al-Mushaghghar courses cannot be 

separated from the structure of the curriculum at the faculty of 

teacher education. Microteaching courses are organized to ensure 

prospective student teachers have good teaching skills, namely the 

ability to prepare, guide and develop the quality of teachers so as to 

achieve pedagogical, social, personal and professional competency 

standards and be able to adapt to the technological era (Natunnisa, 

2017;   Subroto, 2019). 

Ta'lim al-Musaghghar or Microteaching in the Arabic 

Language Education Study Program, Faculty of Tarbiyah and 

Keguruan UIN Sunan Ampel Surabaya is an activity to apply 

various educational theories through guided and integrated teaching 
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practice in order to form professional Arabic language teachers. 

Ta'lim al-Musaghghar or Microteaching is a stage of teaching 

practice in small groups in front of one's own friends, and or several 

students who are presented for this purpose. Ta'lim al-Musaghghar 

or Microteaching is one of the pre-requisite courses to take part in 

School Field Practices (PLP) in the following semester (Surabaya, 

2020). 

3. Teacher Teaching Quality or quality learning 

Learning is an integral part of learning. A good or quality 

learning process determines the achievement of educational goals 

(Siregar et al., 2021). Based on the results of research by Marilyn 

Cochran-Smith from Boston College in 2003, that the definition of 

quality teaching or quality learning is designs learning activities 

that engage students and is able to implement teaching strategies, is 

passionate, caring, has in-depth knowledge of the subject and is 

able to develop interesting and accessible materials (Cochran-

Smith, 2003). This is in line with Permendikbud no 65 of 2013, that 

quality learning is a learning process that is interactive, inspiring, 

fun, challenging, encourages students to participate actively and 

provides sufficient space for initiative, creativity and independence 

of skills, interests, and physical and psychological development of 

students (Ilhami & Syahrani, 2021). 

Teaching quality is a quality and effective teaching and 

learning process carried out by teachers to achieve teaching 

objectives (Aini et al., 2018). To achieve learning objectives, 

quality learning is needed, namely to achieve optimal results, 

teachers also optimally utilize the components of the learning 

process. The quality of learning can thus be improved by improving 

learning and improving student learning outcomes (Erwinsyah, 

2017). 

To create qualified learners, teachers must master 4 skills. The 

four competencies that teachers must have to improve their quality 

are pedagogical, professional, social and personal skills. Teachers 

must be serious and skillful in mastering these four competencies 
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so that educational goals are achieved (Wulandari, 2021). To be a 

highly qualified teacher, he or she must possess essential 

professional qualities, including professional expertise in the 

context of learning (Husenko et al., 2020). In this case, the measure 

of the high quality of teachers is their professionalism at work. 

Professionalism can be seen from the four competencies they have, 

namely pedagogical competence, professional competence, social 

competence, and personality competence. Muhibbin (2003) states 

that "a qualified teacher is a competent teacher who can fulfill 

his/her responsibilities responsibly and appropriately" (Tute et al., 

2020). 

4. Pre-Service Arabic Teachers 

All experts agree that teachers are at the heart of education and 

learning (Hanifah et al., 2022;  Cai & Hwang, 2020; Eliza et al., 

2022). Teachers play a very important role in improving the level 

of education. Quality education requires quality teachers. To get 

qualified teachers, you can start by recruiting teachers by paying 

full attention to their educational history and teaching qualifications 

(Ulfatun, 2021). This is because it is not enough for classroom 

teachers to master the subject, they must also have the ability to 

master all elements of learning, starting from students, subjects, 

environment and learning resources, as well as learning strategies, 

as well as learning and assessment methods to make learning more 

effective and efficient (Huda, 2022).  

Meanwhile, every student who takes an education program at 

the Education Personnel Education Institution is a prospective 

teacher student (Abdullah, 2015; Huda, 2022). While the 

prospective Arabic language teacher students referred to in this 

study are students in Department of Arabic Language Educationat 

Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel 

Surabaya. 
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5. Faculty of Tarbiyah and Teacher Training 

Faculty of Tarbiyah and Teacher Training ialah faculty under 

the auspices of UIN Sunan Ampel in the city of Surabaya. Faculty 

of Tarbiyah and Teacher Training UIN Sunan Ampel Surabaya has 

several study programs, including Department of Arabic Language 

Education or PBA which has the task of producing professional 

Arabic language teacher candidates. 

Department of Arabic Language Education at Faculty of 

Tarbiyah and Teacher Training UIN Sunan Ampel is a training 

program that has a vision to produce professional Arabic language 

teacher candidates. One of the practical skills that must be mastered 

by students of  Department of Arabic Language Education at 

Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel is 

microteaching (Ampel, 2021). The weight of this course is 2 

credits. Microteaching is a prerequisite for PLP 2 (internship). 

C. Research methods  

1. Type of research 

This research is a type of descriptive qualitative research 

whose data is in the form of descriptive, namely written and oral 

data that comes from various informants or sources and from some 

observed behaviors (Moleong, 2019). The descriptive qualitative 

research method focuses on observation and the natural atmosphere 

or natural environment or natural setting. In the process, the 

researcher goes directly to the field and takes the position of an 

observer. The researcher makes categories of behavior, observes 

symptoms, and records them in an observation book (the instrument 

is an observation guideline)" (Wiksana, 2017). In contrast to 

quantitative research, in this research the researcher participates 

(enters) in the event (condition) under study. Therefore, the results 

of qualitative research require in-depth analysis from the researcher 

(Ramdhan, 2021).  

The research method that will be used in this research is 

descriptive-analytical method. Namely, the research method used 
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systematically and practically in revealing all things that are closely 

related to the subject matter in a study. Furthermore, from some of 

the data that has been compiled, it will be processed and compiled 

systematically using appropriate writing techniques, and then 

analyzed (Nawawi, 2015). Descriptive methods are often also 

called analytical descriptive methods. While the connection with 

this research design is that the analytical descriptive method is used 

to explain the objective conditions related to the implementation of 

self-reflection in Microteaching to improve the teaching quality of 

Pre-Service Arabic Teachers in Department of Arabic Language 

Education at Faculty of Tarbiyah and Teacher Training UIN Sunan 

Ampel and what problems are faced by prospective Arabic 

language teacher students in the implementation of self-reflection, 

then critically analyzed. 

2. Data types and data sources 

Types of data in research include:  

a. Types of data related to how the implementation of self-

reflection in Microteaching to improve teaching quality Pre-Service 

Arabic Teachers Department of Arabic Language Education at 

Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel. 

b. Types of data regarding what problems are faced by 

prospective Arabic language teachers at the Faculty of Tarbiyah 

and Keguruan UIN Sunan Ampel in the implementation of self-

reflection in Microteaching to improve the quality of teaching Pre-

Service Arabic Teachers in Department of Arabic Language 

Education at Faculty of Tarbiyah and Teacher Training UIN Sunan 

Ampel and the solutions. 

To obtain some related data, this research requires data 

sources. These data sources are: 

a). Literature data sources, are data sources consisting of 

books and working papers related to the problems that are the 

subject of research studies. Literature data sources in this study are: 

Microteaching Handbook of the Faculty of Tarbiyah and Teacher 
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Training UIN Sunan Ampel, Syllabus of Arabic Microteaching 

course (Ta'lim al-Mushaghghar), RPS of Arabic Microteaching 

course, and other documents related to the study material of this 

research. 

b) Empirical data sources, are data sources obtained from the 

field through the research process. In the research to be carried out, 

empirical data sources are divided into two, namely: 

1) Primary data sources are the first and main sources that will 

be the source of the main study material in this research. In this 

research plan, the primary data sources are lecturers who teach 

Arabic Microteaching and students of Pre-Service Arabic Teachers 

at Semester VI (participants of Arabic Microteaching in 

Department of Arabic Language Education at Faculty of Tarbiyah 

and Teacher Training UIN Sunan Ampel. 

2) Secondary data sources, which are sources of data 

supporting primary data which include the Head of the Laboratory 

of the Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel 

and several documents related to this research. (Arifin, 2005). 

These documents include the 2013 Curriculum Learning 

Implementation Plan (RPP), the Independent Curriculum Teaching 

Module, and learning media used in teaching practices of Pre-

Service Arabic Teachers, peer assessment results, self-reflection 

results, and videos of teaching practices of prospective Arabic 

language teachers, as information material related to the 

implementation of self-reflection in Microteaching to improve the 

teaching quality of Pre-Service Arabic Teachers at Faculty of 

Tarbiyah and Teacher Training UIN Sunan Ampel. 

3. Data collection techniques  

To get all types of data from several data sources above, in this 

study the authors used several data collection techniques. Creswell 

states that there are three main techniques in data collection that can 

be used in descriptive-qualitative research, namely: participant 
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observer, in-depth interview, and document review (Creswell, 

2021).  

a. Observation, which is an observation technique as well as 

systematic recording of several observed phenomena (Sutrisno, 

2004). In collecting data, researchers carried out the observation 

process as suggested by Creswell, namely participant observer. 

This observation technique is used to obtain data about the 

implementation of self-reflection in Microteaching to improve the 

teaching quality of Pre-Service Arabic Teachers at the Faculty of 

Tarbiyah and Teacher Training UIN Sunan Ampel and all matters 

related to the study of this research. 

b. In-depth interview. In the in-depth interview technique, the 

target is the lecturer teaching the Arabic Microteaching course 

(Ta'lim al-Mushaghghar) and Pre-Service Arabic Teachers 

participating in the Arabic Microteaching course at the Faculty of 

Tarbiyah and Teacher Training UIN Sunan Ampel, This interview 

was used to collect data related to the design of the Arabic 

Microteaching course at Faculty of Tarbiyah and Teacher Training 

UIN Sunan Ampel and self-reflection methods and techniques in 

Microteaching to improve the teaching quality of Pre-Service 

Arabic Teachers at the Faculty of Tarbiyah and Teacher Training 

UIN Sunan Ampel. This in-depth interview technique is also used 

to collect data related to the problems faced by Pre-Service Arabic 

Teachers in implementing self-reflection in Microteaching lectures 

at the Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel. 

c. Documentation, is a data search technique in the form of 

notes, transcripts, books, letters, magazines, agendas, minutes, 

inscriptions, and so on (Arikunto, 2010). The documents needed in 

this study are the Learning Implementation Plan (RPP) for the 2013 

Curriculum, the Teaching Module for the Merdeka Curriculum, and 

the learning media used in the teaching practice of prospective 

Arabic language teachers, peer assessment results, self-reflection 

results, and videos of Pre-Service Arabic Teachers at the Faculty of 

Tarbiyah and Teacher Training UIN Sunan Ampel which have been 
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checked by lecturers and assessed by peers, Microteaching 

Guidelines, Syllabus and RPS of Arabic Microteaching (Ta'lim al-

Mushaghghar) courses, lecture journals, attendance lists (student 

attendance lists), Learning Device Assessment Rubrics and 

teaching practices, coursework grades Pre-Service Arabic Teachers 

at the Faculty of Tarbiyah and Tarbiyah and Teacher Training UIN 

Sunan Ampel, and other documents related to the field of study of 

this research. 

d. Triangulation, is an approach used in strengthening the 

validity and reliability of research results. Triangulation is a cross 

check of data by comparing facts from one source with other 

sources (Alfansyur & Mariyani, 2020), technique of checking the 

validity and validity of data by utilizing something else outside the 

data for the purpose of checking or comparing the data (Moeleong, 

2002). Triangulation is carried out by implementing in-depth 

interview techniques, observation techniques, and documentation 

techniques. To achieve data validity, the author will do several 

things, namely:  

1) double-checking and comparing data from observations 

with data from in-depth interviews 

2) checking and comparing what a person says in public with 

what a person says in private  

3) checking and comparing the results of in-depth interviews 

with the contents of related documents.  

4. Data analysis technique 

The data analysis technique in the research to be carried out 

uses descriptive-non-statistical techniques, which is a type of data 

analysis technique that is not in numerical form and data derived 

from observations, in-depth interviews, and also documentation 

carried out using deductive and inductive techniques. Inductive 

techniques are used starting from some specific facts related to the 

implementation of self-reflection in Microteaching to improve the 

teaching quality of Pre-Service Arabic Teachers at the Faculty of 
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Tarbiyah and Teacher Training UIN Sunan Ampel, The author also 

uses the deductive technique by drawing conclusions starting from 

some general facts to specific facts. The author also uses deductive 

techniques by drawing conclusions starting from some general facts 

to specific ones. 

As for the analysis of data obtained from in-depth interviews, 

observations, and documentation, the author uses an interactive 

analysis model developed by Miles, Huberman, and Saldana, which 

includes several stages, namely: a. data collection stage, b. data 

condensation stage c. data presentation stage, d. interpretation 

stage, and e. conclusion drawing and verification stage (Miles & 

Huberman, 2020).  

D. Research Results and Discussion 

1. Implementation of self-reflection in Microteaching to 

improve the teaching quality of Pre-Service Arabic Teachers 

To improve the quality and quality of competent graduate 

teacher students, Faculty of Tarbiyah and Teacher Training UIN 

Sunan Ampel organizes a pre-service teacher training activity in the 

form of Microteaching activities. To implement the Microteaching 

lecture procedure, the Laboratory Team of Faculty of Tarbiyah and 

Teacher Training UIN Sunan Ampel has compiled a guidebook that 

serves as a reference in the implementation and organization of 

Microteaching courses for all study programs within the Faculty of 

Tarbiyah and Teacher Training UIN Sunan Ampel, including the 

Department of Arabic Language Education.  

Microteaching lectures in the Department of Arabic Language 

Education generally aim to equip Pre-Service Arabic Teachers with 

four teacher competencies, namely personality competence, social 

competence, pedagogical competence, and professional 

competence. Microteaching activities in the Department of Arabic 

Language Education aim to equip Pre-Service Arabic Teachers 

with several educational theories and practice teaching practices 

with peers as students (peer teaching) (Huda, 2022). 
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Teaching practice activities with classmates through 

microteaching activities are very effective for preparing Pre-

Service Arabic Teachers in implementing various educational 

theories that they have received in college, as well as a medium or 

means for prospective teacher students to exchange experiences and 

ideas related to good learning practices. The Microteaching 

Implementation Process is an activity that focuses on teaching 

practice which consists of the practice of preparing learning tools, 

learning practice exercises, and learning evaluation exercises. One 

form of activity in teaching practice is Self-Reflection. 

Based on the results of observations of the implementation of 

Microteaching lectures for Pre-Service Arabic Teachers in the 

Department of Arabic Language Education, Faculty of Tarbiyah 

and Teacher Training, UIN Sunan Ampel. According to the results 

of this study, the practice of Microteaching lectures was carried out 

for 16 meetings. The steps for implementing Microteaching 

activities are as follows: 

Activities at the first meeting of Microteaching are: Intro to 

the subject, lecture contract, explanation of the One Semester 

Lecture Plan (RPS): sequence of materials and tasks that must be 

done as a form of assessment of Arabic Microteaching lectures 

(Tim Laboratorium Fakultas Tarbiyah dan Keguruan UINSA, 

2022). 

Meanwhile, in meeting II Microteaching is dissecting the 

current curriculum regulations, namely the 2013 curriculum, 

emergency curriculum, and independent curriculum. 

In the third meeting of Microteaching, students observed 

Arabic learning through learning videos played by Arabic teachers. 

Through the learning observation process, student teachers will 

gain experience and knowledge about learning and practice, and at 

the next stage they will be able to apply it in a teaching practice, 

namely peer teaching.(Hanifah, 2021) 

Meeting IV Microteaching is Preparation (lesson plan) or the 

preparation stage, which is the preparation of peer teaching that will 

be carried out by practitioners consisting of: preparation of 
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Learning Implementation Plan (RPP) and its attachments consisting 

of: teaching materials, learning media and media manuals, student 

worksheets (LKPD) and assessment instruments. 

Meeting V to XIV of Microteaching is Microteaching and 

Reflection. This activity is an exercise or teaching practice 

(rehearsal) carried out by students in the classroom. After practicing 

learning in accordance with the lesson plans that have been made. 

In the Microteaching and Reflection activities, prospective Arabic 

language teacher students conduct learning exercises 2 to 3 times 

(rounds). At the end of each teaching practice (rounds 1 and 2) 

student teachers are given an allocation of time to reflect on their 

teaching practice (Self-Reflection). Then the practitioners convey 

the results of self-reflection. 

In Microteaching courses, reflective journals are used to 

activate the process of professional self-awareness of a student 

teacher during teaching practice. Because self-reflection has the 

potential to stimulate the self-awareness of a student teacher in a 

better way. Furthermore, the belief to start a change for the better 

for a student teacher will have an impact on improving their 

teaching competence (Rahman, 2014).  

Self-reflection activities can help and facilitate teachers to 

improve the quality of learning (Nugraha et al., 2020). This is 

because self-reflection is not just about evaluating what happens in 

the classroom, but also offers ideas and insights to improve the 

quality of learning. As Mathew said, teacher self-reflection is not 

just about looking at what teachers have done in the classroom in 

the past, but also consciously paying attention to their own feelings, 

experiences, actions and reactions in the learning process (Mathew 

et al., 2017). Teachers who conduct self-reflection carefully and 

seriously will achieve quality and optimal learning outcomes. In 

contrast, teachers who do not self-reflect often fail to identify their 

teaching problems, lack the desire to progress, and are not 

interested in improving their professional teaching. 

Given the importance of teacher self-reflection, prospective 

teachers who are successors and reformers as well as extensions of 

current teachers must also be equipped with skills in implementing 
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self-reflection in order to improve the quality and professionalism 

of their teaching in the future. This is because prospective teachers 

or teacher transformers are reformers or agents of transformation 

who have the potential to improve the quality of education in the 

future (Widodo, 2017;  Titiana et al., 2019). 

Higher Education Institutions, especially the Faculty of 

Education and Educational Personnel Education Institutions or 

LPTK, have a very important role in producing professional teacher 

candidates. LPTK must prepare their students to have reliable 

competencies in implementing quality learning. One of the 

strategies that must be taken is through Microteaching lectures 

which aim to train and form professional prospective teacher 

students (Epong P G et al., 2022). Meanwhile, the professionalism 

of teachers and prospective teachers can be seen in the four 

competencies they have, namely pedagogical, personal, social, and 

professional competencies (Indonesia, 2005).  

 

2. Problems faced by Pre-Service Arabic Teachers in the 

implementation of self-reflection in Microteaching to improve 

teaching quality and its solutions 

From the results of observations and interviews with lecturers 

and students of the Arabic Microteaching course in Department of 

Arabic Language Education at Faculty of Tarbiyah and Teacher 

Training UIN Sunan Ampel related to the problems faced by                

Pre-Service Arabic Teachers in implementing self-reflection are:  

First, Pre-Service Arabic Teachers feel shy in expressing 

things that are not liked and not successful from the material taught. 

Second, they lack detail in recording things that are liked and not 

successful in teaching practice. Third, they have difficulty in 

determining or assessing the level of achievement of their teaching 

practice. Fourth, they are not sure in determining the Follow-Up 

Plan in accordance with the weaknesses or shortcomings in 

teaching practice. 
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The solutions to these problems are:  

First, Pre-Service Arabic Teachers are not only asked to 

express orally but also asked to fill out a self-reflection form in 

writing according to the self-reflection instrument form. Second, 

Pre-Service Arabic Teachers are given an allocation of time directly 

after completing teaching practice so that they do not forget about 

the things that have been done in teaching practice. Third, the 

lecturer in charge of the Microteaching course provides a grid 

(indicator) of the success of teaching practice for Pre-Service 

Arabic Teachers, including: students' ability to answer teacher 

questions and students' activeness in responding to the teacher in 

the learning process. Fourth, Pre-Service Arabic Teachers are given 

the opportunity to discuss with peers and lecturers regarding the 

appropriate Follow-Up Plan. 

Indicators are measures used to measure or assess something 

(Kristiyanti, 2012). Indicators of teacher success in teaching consist 

of various kinds. Starting from increasing student learning 

achievement, how teachers design learning activities, interact with 

students, to mastery of subject matter. According to some experts, 

other indicators of teacher success in teaching are: the teacher's 

ability to prepare lesson plans, teaching skills, changes in student 

behavior, the use of effective learning methods and in accordance 

with student learning styles (Nabila et al., 2017;  Sanjaya, 2017).  

E. Conclusion 

Based on the exposure and discussion of the research results, 

the following conclusions can be drawn: 

That the implementation of self-reflection in Microteaching to 

improve the teaching quality of Pre-Service Arabic Teachers at 

Faculty of Tarbiyah and Teacher Training UIN Sunan Ampel is 

carried out at the end of each teaching practice orally and in writing 

in the form of a reflective journal. This self-reflection is a series of 

teaching exercises to perfect and improve the quality of teaching 

practices of prospective Arabic language teachers. 
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The problems faced by prospective Arabic language teacher 

students at Faculty of Tarbiyah and Teacher Training UIN Sunan 

Ampel in implementing self-reflection in Microteaching to improve 

teaching quality are: Practical students feel shy and awkward in 

expressing their weaknesses in teaching practice, they are less 

detailed in expressing things that have not been achieved in 

teaching practice, in addition they also find it difficult to determine 

their achievements in teaching practice, and they feel insecure in 

designing Follow-up Plans in accordance with their shortcomings 

in teaching practice. The solution to these problems is that 

practicing students are asked to conduct self-reflection in writing 

according to the self-reflection instrument form and are given the 

opportunity to discuss with peer students and lecturers teaching 

Microteaching courses related to the appropriate Follow-Up Plan. 

BIBLIOGRAPHY 

Abdullah, S. S. (2015). Mahasiswa (Calon) Guru Matematika yang 

Profesional. Seminar Nasional Matematika Dan Pendidikan 

Matematika UNY 2015, 1(Pendidikan Matematika), 721–726. 

Aini, N. … Totalia, S. A. (2018). Pengaruh Kualitas Pengajaran 

Guru dan Kebiasaan Belajar Siswa terhadap Prestasi Belajar 

Mata Pelajaran Ekonomi pada Siswa di SMA Negeri 6 

Surakarta Tahun Ajaran 2017/2018. Jurnal Pendidikan Bisnis 

Dan Ekonomi, 4(2). 

Alfansyur, A., & Mariyani. (2020). Seni Mengelola Data : 

Penerapan Triangulasi Teknik , Sumber Dan Waktu pada 

Penelitian Pendidikan Sosial. Historis, 5(2), 146–150. 

Ampel, P. P. F. U. S. (2021). Kurikulum Prodi PBA Mengacu Pada 

Standar Nasional Pendidikan Tinggi dan Merdeka Belajar-

Kampus Merdeka. Surabaya: Prodi PBA FTK UIN Sunan 

Ampel. 

Arifin, T. M. (2005). Menyusun Rencana Penelitian. Jakarta: PT. 

Raja Grafindo Persada. 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 108 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

Arikunto, S. (2010). Prosedur Penelitian Suatu Pendekatan 

Praktik. Rineka Putra. 

Aulia, N., & Asbari, M. (2024). Kampus Merdeka Membentuk 

Generasi Unggul Menuju Tantangan Masa Depan. Journal of 

Information Systems and Management (JISMA), 3(1), 38–41. 

Cai, J., & Hwang, S. (2020). Learning to teach through 

mathematical problem posing: Theoretical considerations, 

methodology, and directions for future research. International 

Journal of Educational Research, 102, 101391. 

Cochran-Smith, M. (2003). Teaching quality matters. In Journal of 

Teacher Education (Vol. 54, Issue 2, pp. 95–98). Sage 

Publications Thousand Oaks, CA. 

Creswell, J. W. (2021). A concise introduction to mixed methods 

research. SAGE publications. 

Dollah, S., & Korompot, C. A. (2022). The Implementation of 

Reflective Teaching through Students’ Feedback in Teaching 

English at MTsS YMPI Rappang. Journal of Excellence in 

English Language Education, 1(4). 

Dursun, A. … SELLÜM, F. S. (2023). Reflective practices of pre-

service teachers: Self-reflections on micro teaching. Journal of 

Social Sciences and Education, 6(2), 254–274. 

Eliza, D. … Putri, A. D. (2022). Mengenal Etika dan Etiket Guru 

Profesional Pendidikan Anak Usia Dini di Indonesia dan Luar 

Negeri. EDUKATIF: Jurnal Ilmu Pendidikan, 4(3), 4266–

4278. 

Epong P G … Wirawan Kresna I.D.G. (2022). Studi Evaluatif 

tentang Kesiapan Mengajar Mahasiswa Calon Guru  Program 

Studi Pendidikan Ekonomi Universitas PGRI Mahadewa 

Indonesia Tahun Akademik 2020/2021. Jurnal Pendidikan 

Ekonomi Undiksha, 14(1), 128–133. 

 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 109 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

Erwinsyah, A. (2017). Manajemen pembelajaran dalam kaitannya 

dengan peningkatan kualitas guru. Tadbir: Jurnal Manajemen 

Pendidikan Islam, 5(1), 69–84. 

Farahian, M. … Rajabi, Y. (2021). Reflective thinking in an EFL 

writing course: to what level do portfolios improve reflection 

in writing? Thinking Skills and Creativity, 39, 100759. 

Gay, G., & Kirkland, K. (2003). Developing cultural critical 

consciousness and self-reflection in preservice teacher 

education. Theory into Practice, 181–187. 

Hafinda, T. (2021). Keterampilan Guru Mengelola Kelas: Upaya 

Untuk Meningkatkan Prestasi Belajar Siswa. Al-Ihtirafiah: 

Jurnal Ilmiah Pendidikan Guru Madrasah Ibtidaiyah, 167–

182. 

Hafinda, T. (2022). 843-1603-1-Sm. 9(1), 158–168. 

Hanifah, U. (2021). Pengembangan Microteaching model 

Rehearsal dan Lesson Study melalui LMS berbasis Web bagi 

mahasiswa calon guru Bahasa Arab di Fakultas Tarbiyah dan 

Keguruan UIN Sunan Ampel Surabaya. UIN Sunan Ampel 

Surabaya. 

Hanifah, U. … Gumilar, R. (2022). Online Learning System for 

Arabic Teacher Professional Education Program in the Digital 

Era. Jurnal Al Bayan: Jurnal Jurusan Pendidikan Bahasa 

Arab, 14(1), 117–135. 

https://doi.org/https://doi.org/10.24042/albayan.v14i1.11321 

Hasanah, F. F. … Sulaeman, O. F. (2020). Implementasi 

Pembelajaran Fully Online E-Learning Berbasis Moodle di SD 

IT Lukman Al-Hakim Seleman Yogyakarta. 

MADROSATUNA: Jurnal Pendidikan Guru Madrasah 

Ibtidaiyah, 3(2), 77–88. 

 

 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 110 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

Huda, U. H. H. (2022). Implementasi Microteaching Model Fully 

Online dalam Meningkatkan Kompetensi Mengajar 

Mahasiswa Calon Guru Bahasa Arab di Fakultas Tarbiyah 

dan Keguruan UIN Sunan Ampel. Surabaya: LPPM UIN Sunan 

Ampel. 

Husenko, A. … Herashchenko, V. V. (2020). Professional 

competences of jurisprudence educators. 

Ilhami, R., & Syahrani, S. (2021). Pendalaman materi standar isi 

dan standar proses kurikulum pendidikan Indonesia. 

Educational Journal: General and Specific Research, 1(1), 93–

99. 

Indonesia, P. R. (2005). Undang-undang Republik Indonesia 

Nomor 14 Tahun 2005 tentang Guru dan Dosen. 

http://eprints.dinus.ac.id/15081/23/uu_14_2005.pdf. 

Jatmiko, H. T. P., & Putra, R. S. (2022). Refleksi diri guru bahasa 

indonesia dalam pembelajaran berdiferensiasi di sekolah 

penggerak. Lingua Franca: Jurnal Bahasa, Sastra, Dan 

Pengajarannya, 6(2), 224–232. 

Korthagen, F., & Nuijten, E. (2022). The power of reflection in 

teacher education and professional development: Strategies 

for in-depth teacher learning. Routledge. 

Kristiyanti, M. (2012). Peran indikator kinerja dalam mengukur 

kinerja manajemen. Majalah Ilmiah Informatika, 3(3). 

Kroeger, S. D. … Benson, A. G. (2022). Microteaching: An 

opportunity for meaningful professional development. 

TEACHING Exceptional Children, 00400599211068372. 

Kundu, A., & Bej, T. (2022). Reflective Teachers: A probe into 21st 

century skills among Indian trainee teachers. International 

Journal of Teacher Education and Professional Development 

(IJTEPD), 5(1), 1–20. 

 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 111 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

Lisdiyana, L. (2023). Kompetensi Kepribadian Guru dalam 

Pembentukan Karakter Anak Usia Dini. Al-Miskawaih: 

Journal of Science Education, 2(2), 217–234. 

Mathew, P. … Peechattu, P. J. (2017). Reflective practices: A 

means to teacher development. Asia Pacific Journal of 

Contemporary Education and Communication Technology, 

3(1), 126–131. 

McLeskey, J. … Kroeger, S. D. (2023). Learning to Use HLPs for 

Intensive Interventions: Reflections for Teachers, School 

Leaders, and Teacher Educators. High Leverage Practices for 

Intensive Interventions. 

Miles, H., & Huberman, A. M. (2020). Saldana.(2014). Qualitative 

data analysis: A methods sourcebook. New York: Sage 

Publications, Inc. 

Moeleong, L. J. (2002). Metode Penelitian Kualitatif. Bandung: 

Remaja Rosda Karya. 

Moleong, L. J. (2019). Metodologi penelitian kualitatif. Bandung: 

Remaja Rosdakarya. 

Nabila, F. M. … Habibati, H. (2017). Pengaruh Penerapan Strategi 

Scaffolding Terhadap Ketuntasan Hasil Belajar Peserta Didik 

SMA Negeri 4 Banda Aceh Pada Submateri Tata Nama 

Senyawa Hidrokarbon. JPPS (Jurnal Penelitian Pendidikan 

Sains), 6(2), 1310–1316. 

Natunnisa, L. (2017). Persepsi Mahasiswa Tentang Efektivitas 

Mata Kuliah Micro Teaching Terhadap Kompetensi 

Pedagogik Mahasiswa Peserta Praktik Profesi Keguruan 

Terpadu (PPKT) Jurusan Pendidikan IPS Tahun Akademik 

2016/2017. Jakarta: FITK UIN Syarif Hidayatullah Jakarta. 

Nawawi, H. (2015). Metode Penelitian Bidang Sosial. Yogyakarta: 

Gajah Mada (p. 63). Gajah Mada University Press. 

Noor, M. (2020). Guru Profesional dan Berkualitas. Alprin. 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 112 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

Nugraha, I. … Riandi, R. (2020a). Refleksi diri dan pengetahuan 

pedagogi konten guru biologi SMP melalui analisis rekaman 

video pembelajaran. Jurnal Pendidikan Sains Indonesia 

(Indonesian Journal of Science Education), 8(1), 10–26. 

Nugraha, I. … Riandi, R. (2020b). Refleksi Diri dan Pengetahuan 

Pedagogi Konten Guru Biologi SMP melalui Analisis 

Rekaman Video Pembelajaran. Jurnal Pendidikan Sains 

Indonesia, 8(1), 10–26. 

https://doi.org/10.24815/jpsi.v8i1.15317 

Nurfuadi, N. (2023). Manajemen Kompetensi Profesional Guru 

Akidah Akhlak di Madrasah Aliyah Al-Ikhsan Beji 

Kedungbanteng. Journal on Education, 6(1), 3978–3983. 

Rahman, B. (2014). Refleksi Diri Dan Peningkatan 

Profesionalisme Guru. Paedagogia Vol. 17 No. 1, 17(1), 1–12. 

Ramdhan, M. (2021). Metode penelitian. Cipta Media Nusantara. 

Saban, A., & Çoklar, A. N. (2013). Pre-Service Teachers’ Opinions 

about the Micro-Teaching Method in Teaching Practise 

Classes. Turkish Online Journal of Educational Technology-

TOJET, 12(2), 234–240. 

Sanjaya, W. (2017). Paradigma baru mengajar. Kencana. 

Siregar, S. U. … Siregar, M. (2021). Manajemen Peningkatan 

Kualitas Pembelajaran Matematika Pada Sma Labuhanbatu. 

Jurnal Education and Development, 9(2), 285–290. 

Subroto, G. (2019). Peningkatan kualitas Pendidikan: Program 

Pendidikan Profesi guru Prajabatan dalam Pemenuhan 

kebutuhan guru Profesional di indonesia. Jurnal Aspirasi, 

10(1), 1–17. 

Surabaya, T. L. F. T. dan K. U. S. A. (2020). Pedoman Praktik 

Pengalaman Lapangan (PPL I) Tahun 2020. Lab FTK UIN 

Snan Ampel. 

 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 113 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

Sutrisno, H. (2004). Metodologi Research Jilid 2. Yogyakarta: 

Andi Publiser. 

Tim Laboratorium Fakultas Tarbiyah dan Keguruan UINSA. 

(2022). Pedoman Pengenalan Lapangan Persekolahan (PLP) 

I - Microteaching Fakultas Tarbiyah Dan Keguruan UIN. 

Surabaya: Fakultas Tarbiyah dan Keguruan UIN Sunan Ampel 

Surabaya. 

Titiana, E. S. … Azizah, N. (2019). Guru transformers: pembaharu 

media pembelajaran di sekolah dasar era revolusi industri 4.0. 

Prosiding Seminar Nasional Pendidikan FKIP, 2(1), 309–314. 

Tute, K. J. … Aje, A. U. (2020). Pengaruh Iklim Kerja dan Kualitas 

Mengajar Guru terhadap Prestasi Belajar siswa. Jurnal 

Basicedu, 4(4), 1326–1335. 

https://doi.org/10.31004/basicedu.v4i4.554 

UINSA, T. K. P. P. F. (2020). Dokumen Kurikulum KKNI Prodi 

Pendidikan Bahasa Arab FakultasTarbiyah dan Keguruan 

UIN Sunan Ampel . 

Ulfatun, T. (2021). Good Teachers: Indonesia’s Perspective. JPP 

(Jurnal Pendidikan Dan Pembelajaran), 28(1), 23–29. 

https://doi.org/10.17977/um047v27i12021p023 

Ulvik, M. … Torjussen, L. P. S. (2022). Teacher educators 

reflecting on case-based teaching–a collective self-study. 

Professional Development in Education, 48(4), 657–671. 

Widodo, H. (2017). Manajemen perubahan budaya sekolah. 

Manageria: Jurnal Manajemen Pendidikan Islam, 2(2), 287–

306. 

Wiksana, W. A. (2017). Studi Deskriptif Kualitatif tentang 

Hambatan Komunikasi Fotografer dan Model dalam Proses 

Pemotretan. Mediator: Jurnal Komunikasi, 10(1), 121–131. 

https://doi.org/10.29313/mediator.v10i1.2661 

 



Implementation of Self Reflection in Microteaching to Improve the Teaching Quality of Pre-Service Arabic Teachers ــــــــــــــــ ــ  Dr. Umi Hanifah, M.Pd.I 

 

 114 ( 2024 مارس) ــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــــ تدريب معلّمي اللّغة العربية أثناء الخدمة

Wulandari, D. (2021). Kompetensi Profesionalisme Guru. E-Jurnal 

Aksioma Ad-Diniyyah: The Indonesian Journal of Islamic 

Studies, 9(1). 

 

 


