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With 34 chapters on various angles of

how to teach or how to iearn English successfully,
it is expected that this book

can give something to everyone
who deals with various facets of
English Language Teaching.
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Gtrategies to Establish Rapport in EFL
Classes

Ahmad Dzo’ul Milal

State Institute for Islamic Studies “Sunan Ampel,” Surabaya, East Java

Classroom can be viewed from two different perspectives: as a com-
municative event and as a pedagogical endeavor. All communicative behav-
.ors between interlocutors, i.e. teacher and learners, are intended to serve
pedagogical purposes. Teacher’s orders, advice, explanations, information,
nstructions to do tasks, questions and learners’ responses in terms of con-
ducting activities or verbal production of utterances should, ideally, be con-
sistent with the lesson objectives and aimed at maximizing the achievement
of the goals.

Teacher is inherently powerful (Stubbs, 1983), on the one hand, but for
pedagogical reasons, learners need to be empowered, on the other hand.
This is in line with the current pedagogical trend of a learner-centered ap-
proach where learners are to be given more responsibility, autonomy, anf:i
freedom. In other words, learners should be empowered in order to maxi-

mize learning achievements. _ (ationship b
Implicit in Stubbs’ (1983) statement of asymmetrical relations g:fe-
tween teacher and learners, teacher has 2 higher:alivel e :‘?:; lll?::;en;;r:;
i , ) 4: 248) assertion, "there e
ng to Martin and Rose’s (200 ) all positioned, very

of inequality in post—colonial society by which we are lamspunpel
early life in the home: generation; gender, ethnicity, incapacity,

in the followin
Unequal levels between teacher and learners car; . t;?:rit]ir;;hthan Iearn%
circumstances. Normally, teacher belongs t© olderbge e ome learners
ers, This variable might not be true in this study

the ques-
hown by the result of
tur the teacher, as s . .
tio:: d OUtc:o t:je older t: Zf::it variable to differentiate between
aire. Gender is no

e a relevant her are othnicity and class.
ither
teacher and learners in this study,
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er and learners unequal js Capy,

- h
ing teac acity and be more capab|e than‘

The core variable mak

eater Ca
Teacher is supposed to have ee® oiition than learners, hence o .
learners. That puts teacher in higher P 8ivin

sson, including the learnerg. S
hi pawerta have col?trOI ovle':s:zﬁ |Ise Presumed to be for the bene:: §
thing theeacher doés 47 8 et the giver and the learners are the g, N
thelearners, entaiing that teache” ful if learners feel secure, safe o
Empowerment is likely to be successtu & rapport: (e , ang
unthreatened; and, that is possible V\fhen there i :::d leafne Persony
relationship) among classroom participants: teacd. rand e rs.

One of the strategies to establish such a con |t|or|1. ;s ha eacher ey,
cises solidarity in interaction with the learners. Soli arity refers to th,
addressor’s understanding of the addressees by r]ot putting them on the
defensive. That might be manifested, for instance, in terms of teachers’ 5.
ceptance of learners’ disagreement, giving chance.for arguments, and being
more open for two-way communication. Solidarity may also mean to py
oneself in the position of another. It includes the feelings of empathy; re.
spect, acknowledging others, care, and love.

Despite the fact that the teacher is inherently the right owner of power
over learners in the classroom interaction, he or she also implements vari-
ous strategies to minimize the effect of such practice. When the teacher s
demanding services or information (Halliday, 1985), there are ways by which
he or she does it mildly, politely, and non-authoritatively. In that case, he or
she practices solidarity in order to build good rapport.

RESEARCH METHOD

This study attempts to describe and explicate a classroom phenom-
enon of teacher’s exercise of solidarity, reflected by the classroom discourses,
to build and maintain good personal relationship (rapport) between teacher

and learners. The data were obtained from an English language class of

mixed-ability adult learners taught by a male teacher. They were collected

by audio-visual recording and observation, a one-shot-site technique, Pre”

ceded by taking some measures of Preserving the naturalness of data.
The results of the recording were transcribed so that it is easier
Etrii):r?ejagbireagménts of teacher-learner interaction which contain su!
the clagssr;ﬁo t rlzatl?‘n v o) e researcher's sitting at the g
m taking field notes (Spradley, 1980 59). This facilitates getting

L

|
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Comprehensive Understanding of the cor

. the process of transcribing and - PUs and j

ing.

sside; thus, the remaining data were organized and manageable. The rel
. The rel-

pvant data were, thfan, displayed in order to enumerate poj
dlusions, and make interpretations. points, draw con-

RESULTS AND DISCUSSION

The data show that there are several ways for a teacher to practi
solidarity to build rapport in the classroom. They are showing respliact 1::
ing inclusive pronouns, expressing requests, using affirmative forms tc: ex-
press directive acts, giving praises, asking for personal opinions, using indi-
rect orders, apologizing, accepting criticism, thanking, and offering free
choice.

Showing Respect

Despite that higher position, as the data show, the teacher does not
play his role authoritatively. He sees his job as a great thing. He pays regards
to his learners. He considers that meeting as a special and respectable event.
That is indicated by the fact that he bought a new batik dress special for that
valuable occasion, as he announced it at the beginning of the lesson (Batik is
an Indonesia ethnic-bound dress usually worn for formal or special events,
such as to attend wedding ceremonies). '

Now that the teacher says he bought and is wearing such a dress 5p-ec1a|
for learners in that occasion implies that he pays reSPe‘Ct €0 them. Consider-
ing the context of that lesson, what the teacher is dmpg Is “”dersm"daﬁle'
That lesson is a part of the In-service Certificate for English Lanﬁflageo?saec n:zg
(ICELT) course program in which the teache{' ShOUId. be t?aca:::lg’;he course
*nd assessed by the moderator fram Cambridge Unwe;::yworking people
tutor, The learners attending the class are senior |earners,

ts.
Who want to study English, not school studen

~ The reason underlying the teacher’s ex;?;izge
st bought that batik dress the day before

announcement that he has
cial for the learners. Why

Milq Strategies to Establish Rapport in EFL Classes
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o the learners? Shouldn’t respect be CONceqley 1
of showing off’
ing of new batik exp|I1|CItIIy SO that learners
know his feeling about them at the initial stagelec;i[:efs E_’F‘;‘i?;nl- That.is in.
tended to create rapport between teacher anf o ar;d e IS Consiste,,
with one of his personal aims, i.e- “To create a r‘::;atyhe " axed learp;,
atmosphere” (stated in teacher’s Lesson Plan). _ Pects seemg.,
be effective as evidenced by the fact that after his announcement, Iea"ﬂers

are cheerful with laughters. He does it at the beginning of the lessop, be.

cause he wants to promote a positive learning attitude of the learners and

establish a conducive learning atmosphere since as early lesson stages 5
possible, hoping that when rapport has been established, the teaching 4
learning phases would be smooth and effective.

should he announce it t e
order not to give the impression
Teacher announces the wear

Using Inclusive Pronouns

Inclusive pronouns are referring expressions which include the speaker
e.g. we. Using this pronoun means the speaker is included in the proposi.
tion being produced. When an addressar says to an addressee, “Now you
do this task,” this entails the obligation of the addressee to do it without the
involvement of the addressor. But, if the speaker says, “Now we do this
task,” this means the speaker is also involved in doing the task.

Based on that definition, having scrutinized the data, the writer finds
that the teacher uses the inclusive pronoun several times. For example:

Fragment |: Teacher’s (T) Announcing a Guessing Game

(1) T 1just want to warm you in the beginning of the lesson
(2) So, we are doing a guessing game

(3)  So, I will show you some pictures, and then you guess the pictures

This is an excerpt when the teacher is
- guessing game. Utterance
Actually, it is the learners

giving instructions to CO"d“ct.?
(2) clearly contains an inclusive pronoun b

who do the activity. One of them guesses the
e

BEST PRACTICES IN THE TEACHING OF ENCH* |
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Spective of his inherent hj ition, indi
) _ gher position, indicates
that he wants to put himself in approximately equal position with

indi the learn-
ers. That indicates the practice of solidarity.

Fragment 2: Teacher’s Instructing Learners to Do a Guessing Game

(I) T OK, Bu Leoni. “Teenagers”
(2) Please, sit down. All right!
(3) And, next, Pak Putu.
(A male S came forward, took aseat, and T showed a picture to the

class on his back) b
(4)  Please help Pak Putu to describe this picture.
(3)  Very easy.

eoni to sit down after she takes

sL
In that extract, the teacher orders M he nominates Mr Putu to take

ismirio b a guesser ¥ e gaﬂ;e- T:aerl;’ers in the class to describe the
Ms Leoni’s position and asks all other

M hat
ct ‘< clear from the excerptt

| ' r Putu. Itis € : ;
\Cture to be guessed by oty e i
fhe teaégg'rﬂse;s “pleagse” in his orders. The question

his order when it is not normally neces-
iti i - ” I
Mitigating expression “please in

Saf'y for him to use it. » the teaCher d
Despite the use of “please: ¢

the learners because he is i f the lesson-

and to manage the proceeding® Z the impress

§iven empathetically t |

oes not express @ request to
hority to control
but the order is

i« an order, :
i pact in order

on of power im

) . EFL Classes
Milal, Strategies to Establish RappPor el
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arian rather than authoritative. This Spur
create psychologically closer relatioy
earners; hence lowering their affecti\,;

for the teacher to appear egalit n
delicate impression is important |
ship between the teacher and the

filter (Krashen, 1985).

to Express Directive Acts
mmunicative function of speaker’s getting the

hearer to do something (Searle, 1979). This illocut'lonat?y act is normaly
performed using imperative form of .sentlenceS. AFthis Po|mt' thersare two
linguistic levels dealt with: the syntactic and the pragmatic levels. Tl?e former
is manifested in the form of sentences; hence there are afﬁrr'natwe, inter.
rogative, and imperative forms (Yule, 1996). Those sentential forms g,
then put into use at the pragmatic realm when the Speéke’j of the sentences
is engaged in communicative activities. At the communication level, linguists
deal with the communicative functions of the sentences, i.e. speech acts,

Unfortunately, there is no one-to-one relationship between sentences
which are syntactic and acts which are communicative. That is because of
the intervening variable of context. In other words, a certain form whichis
normally manifested in a particular sentence may be used to express a vari-
ety of functions when it comes into communicative use. An interrogative
form, for instance, which is normally manifested in questions, is not always
used to ask but can also be used to express a request, e.g. “Can you open
that door?” In Schiffrin’s (1994: 85) term, she mentions “one form for many
functions” and “many forms for one function.”

This pragmatic principle also applies to directive. In order to perform
directive acts, one normally uses imperative sentences. In actual communi-
cation, however, a speaker may use affirmative form to express directié
acts. This can be found in data of classroom discourse.

The above excerpt is the transcript of the teacher’s giving instruction’
to learners to do agame. As an instruction, it is quite likely that the teachef
:Zeezs'"‘:fl':‘z;a;:uzrirtn; ”SLII:h as, ‘_‘Sit down here; describe this Pic"”ritaﬂo
g5, . b e af:ﬁrm pl:act|ce, neverth-eless, the teacher does " 6

, ative sentences like the italicized forms 2
(Utterances 4, 5, 6, and | D).
5 mji;?gea::i;c;"u‘:":e"f')’ms such communicative behavior is to be P_"I't
ge o orgler. Consistent with one of the persOl‘lE‘l aims

Using Affirmative Forms
Directive is a social co

e of
the

| o
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rn 3
Classifying Gamzrs to be in Groups Doing

(1 T OK. Now, I allow you to work in groups

2) OK. Now, you need this table (w

hile '
the corner of the room) touching the round tables at

0) Now, [ \.fVOU’d like you to group based on what the
still babies, children, teenagers, until married ¢

(4) So, you can open this one.
(5) You just do grouping, OK?

y do when they are
ouple.

()  So, you do this with your group based on its stages.

The verb “allow” in (1) indicates that the teacher uses a permission
verb to make learners do the task of working in groups. He could use an
imperative form of directive such as “Now, work in groups,” but he does
not do that. Instead, he uses a permission verb. In utterance (2), instead of
bluntly ordering “take this table”, teacher says “you need this table.” By
telling about the need of table, teacher indirectly implies order. The use of
“I would like you to ...” (3) also implies mitigated order, and so does the use
of modal auxiliary “youcan ...” (4). Inshort, there are some ways .the t.eache;
uses to express indirect orders. That is to make his order'less ;Ilrelcj,gvel an
less authoritative implying anot icator of the practice of solidarity, 2

strategy to build rapport.

her ind

Apologizin . 4
P TefCher,gsocial inherently, has higher position than learners. As suc

ong” meaning that
there usedto be a c)lnical PI'OVerb “Teacher can do nowr ng g

[ ition-
to rs is always right. Hence, trad :
it s to the learners. There is an

ally, it is unlikely that the teacher ?Pdoglzi:d to be more knowledgeable
underlying reason for this- Teacher is SUPP 1ss on knowledge and/or

: in task is t0 P
than the learners. His or her mahe o she gives t© the learners must be
ver

bility to the learners. Whate
right, or at least beneficial for them.

the learne

; . Classes
Mial, Strategies to Establish RaPP°f tin EFL
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Asking for Personal Opinions
When a speaker is asking a heare

that the speaker acknowledges the ex . wialins |
that the addressor is not authoritarian who impos € OWn ideg,

over the addressee. That means the speaker: a-d mits (;hst tht? hearer hag the
right to be respected, to talk, and to give opinions. therwise, the spegyq,
would dictate his or her ideas in such a way that the hearer merely listens

accepts, and follows without giving any opinic?n-s.
Based on the data of classroom discourse, it is found out that the teachg,

does not dictate his own ideas but asks for the learners’ personal opinjgn
about something. For example:

r for personal opinions, it indicage
istence of the hearer. It also iMplieg

Fragment 4: Teacher (T) and Learners (Ls) Discussing Pregnancy as the
most Important Event

(1) T For children, ya? And you got many things to do usually, ya?
(2) Ls

(3) T Which one is busier? Mother or. father usually?

(4) LI (one male learner) Both

(5) T Bothya?

(6) Do you agree?

The teacher’s asking for learners’ opinion as in (6), where teacher asks
learners whether or not they agree that both father and mother are equally
busy, implies that the teacher does not immediately accept an opinion only
from one side but he tries to ask for other personal opinions from other
learners. That indicates that the teacher admits the authority of the learners
to express their ideas to practice solidarity in the classroom.

Using Indirect Orders

Teachers normally give instructions in the form of orders to get learners
to do a task. That is the consequence of power they have. In practice, hoW”

ever, as found out in the discourse data, the teacher uses some indirect
ways to do so. For example,

390
- | BEST PRACTICES IN THE TEACHING OF ENGLIH
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T OK. Now, I allow yoy ¢ Work in groyps

OK. Now, you n -
2) You need thjs tqp) i ;
the corner of the room) e (wWhile touching the round tables at

(5 You just do grouping, OK?
()  So, you do this with your group based on jts stages.

The verb “allow™ in (1) indicates that the teacher uses a permission
verb to make learners do the task of working in groups. He could use an
imperative form of directive such as “Now, work in groups,” but he does
not do that. Instead, he uses a permission verb. In utterance (2), instead of
bluntly ordering “take this table”, teacher says “you need this table.” By
telling about the need of table, teacher indirectly implies order. The use of
“l would like you to ...” (3) also implies mitigated order, and so does the use
of modal auxiliary “you can ...” (4). Inshort, there are some ways .the t.eacher
uses to express indirect orders. That is to make his order.less dnreﬁuvg and
less authoritative implying another indicator of the practice of solidarity, a

strategy to build rapport.

Apologizing

Teacher, social inherently, h
there used to be a cynical proverd
Whatever the teacher does to t:e';l -
ally, it is unlikely that the teacher @
Underlying reasc);n for this. Teacher lStSal;’IiPi
than the learners. His or her man ® heigles
ability to the learners. Whatever he ©

right, or at least beneficial for them-

ition than learners. As such,

«Teacher can do no wrong” meanlzg .that
earners is always right. Hence, tra I-tlo:,;
ologizes to the learners. There |:b 'e
osed to be more knowledgeCl

s to pass on knowledge and/or
to the learners must be

as higher pos

D

. i EFL Classes
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In addition, as = model, teacher is to be imi?ated by learners, Ther&
fore, teacher is, ideally, error-free. If the te_EChe" SELFAnsOus, the lgy,
will be even more flawed. This is in line with an Indonesian ‘?roverb “Gur,
kencing berdiri, murid kencing ber!arf’:. freely translated as, “If the teachy,
pees standing, learners do it running. '

Such a traditional point of view is likely to be c‘.“"'_e’?ﬂ)f Criticized p,
cause it seems to be contradictory against the humanistic idea. A teacher,
a human being. As a human, he or she will never be free from erropy N
err is human,” says a proverb. So, it is quite normal and natural that ateache,
makes a mistake. One way to minimize or neutralize the effect of thjs mis.
take is to apologize. This is done by the teacher as evidenced in the dis.
course data. When he makes a mistake, he apologizes to the learners, This
implies that the teacher puts himself in position equal with the learners, He
is aware that everyone can make a mistake. Making a mistake is one ¢
human'’s natural characteristics. When he does so, he expresses an apology
as can be seen in Fragment 6.

Accepting Criticism :
According to the data of classroom discourse, the teacher accepts criti-
cism from learners. That can be seen in Fragment 6.

Fragment 6: Teacher’s (T) Presenting the Target Phrases to Learners

(Ls)

(1) T Whatis “merawat” in English?

(2) Ls Take care

(3) T Take care or take af ....

(4) Ls Look... after....

(5) T Take after

(6) L1 What the difference between Jook g
(7) T Take after.

(8) Oh, sorry, sorry. You're right.

9) Look dfter. Look dfter.

(10)  OK. Thank you.

fter and take after?

The above extract represents te
they know the word “merawaqt”

o |

f
acher’s checking learners’ I‘”owdedgell
in English (1). Learners answer cor rect

G
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ata[(e Care” (2). The tEacher aCCepts it
a

ting half of the ph « Nd want :
expected and says, “look after” (4) T."l;at(?)' ;rhe learners kn);v:m:; tt:);
* IS the ;

reacher actually, but what he says s sti
sfter” (5)- Either knowing it is 5 sli
him indirectly, or being ignorant,
a question about the difference b
asked, the teacher feel remindeg
fore, although first he says, “ta)e after” (7), f;
reminding and says that he s Sorry to m;k:e such a mij
earner’s indirect correction ®) Ch a mistake and admits
That indicates that he does not thi
Know All (Maugham, 2010). That he i
teacher is egalitarian, admits that he
edges the existence of learners. So, ac
the practice of solidarity.

nk of himself as error-free and Mr.
S open to criticism implies that the
has human weakness, and acknowl-
cepting criticism is also an indicator of

Thanking

Thanking implies the acknowledgment of the speaker towards the good-
ness done or given by the hearer to the benefit of the speaker. It is underlain
by the feeling of gratitude for some advantage provided by the other person
and by that of indebtedness. Actually, teacher is not in the position of being
indebted to the learners in academic sense because he or she is institution-
aly in higher position, naturally more knowledgeablc:z, norr!nally more se-
nior, and inherently the provider, of knowledge and skills, while learners the
receiver.

The fact that the teacher, according to th

learners for something they have done to him, el
(10) of Fragment 6, indicates that he develops good manner, meaning

es not feel
he does not want to appear superior over the Iearnerse: ct;e; ::m o
offended to be criticized and wants t© show that Ze;tzzipconducive il
the teacher is keen on making the classroom Z:]nthe teacher and the learn-
harmonious psychological relationship betwe

€rs,

In the following examp <
®ven when he is not obliged bY the

e discourse data, thanks the
as can be seen in Utterance

eacher thanks the learners

the t
Fragment 7),
Ie ( f'ag ocial norm to do so.

=
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i rs (Ls) to Work in p,;
Fragment 7: Teacher’s (T) Instructing Learners (Ls) Pairs
K. one two. One two. One two. One twq
h’ich one is the most important event in o
ion could not be clearly

(1) T (T put Ls in pairs). O

(2)  So,you can choose W
life. (Ls’ pair-work discuss

(3)  recorded).

(4) OK. Thank you.

(5) Bu Ida,
you, please tell your friends about ...

The above excerpt represents the teacher’s instructing learners to g 5
s have finished conducting a pair-work discussion,

pair-work. After learner :
the teacher thanks them for doing the task, and nominates one of them, Ms

Ida, to tell the class about her partner’s most important event in his life,

Learners’ obedience of the teacher’s order to conduct an activity, how-
ever good the performance is, does not deserve teacher’s gratitude, It s
the obligation of the learners to obey him or her. He or she should not be
grateful for being obeyed because obedience of the learners is his or her
right. But, why does he do so? The teacher wants to appear polite. He
wants to show that he respects the learners and what they are doing is great
in his eyes. The teacher and learners are being equal, so it is not a command
which the powerless must obey. Therefore, when they obey it, he thanks
them for it. In sum, teacher’s thanking the learners indicates that solidarity
is practiced by the teacher.

Offering Free Choice
Another indicator of the practice of solidarity in addition to power is

the teacher’s giving to the learners the freedom to make choice. For ex
ample:

Fragment 8: Feedback Stage after Gap-filling Task

(1) T OK. Ijust want to settle down, get married and have many

(2) children.
(3) How about number three?
(4) Who wants to answer number three?

(5) L5 Bu Leoni!

394 ‘
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L3 Number four. Who'’s
(;) T s umber foyr? Yes, please

@)

Number five. Who wants ¢, answer number five?

Utterances (3), (6), and (8) in F.
ment i
giving freedom to learners to make :Ifeir t::.wancc'nt.a'.n examples of teacher’s

make their own action. This is underfain by hi

Nevertheless, the teacher is responsibl
and making its proceedings flow smoothly.
learners do not quite respond to the option or hesitate and take too long
time to react, the teacher does not want to waste more time. Hence, he
uses his authority to nominate a learner in order to smoothen the leslson
process. That can be seen in (4). However, when he sees that one of the
learners is responsive, he immediately calls her to do the task (6).

e for managing the classroom
Therefore, when he sees that

CONCLUSION
Practicing solidarity shows that teacher is empathetic; hence, building

rapport between the teacher and learners, making learners feel secure and

self-confident, giving them greater autonomy and responsibility, and estab-
lishing classroom harmony. In addition, teacher’s practicing solidarity in the
classroom bring a number of benefits as follows: :

* By showing respect, the teacher is able to arouse learners’ self estlee;n.
When learners feel that the teacher pays respect to them, they feel that
they deserve some values; hence, growie Self. CZ;Z(::: CtTtlat he/she is

' The teacher’s use of an inclushv® B olno::erl'Z’ shoes. He/she tries to
empathetic, putting himself or herselfin lea

it it. R hat he appears

V\’lt?:d tr:sgondl'tsef'oulses “pleasef' in his order, mdlflf::: ;akes IeI;I:ners
n the teac

polite and is more persuasive t e they feel to be

feel respected and have greate(;'e g

requested rather than comman

han authoritative.
self-esteem becaus

[
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orm directive acts expreg

* The use of affirmative statemt"'-fj't:;S ;fesi:e urge of order; hence, giv?ss
higher level of politeness and nf“egdom el QUEGTIGRTY g
learners the feeling of 8767 5' rmore motivated to pursue further pq_

* Given praises, learners becoT’” heir success in accomplishing gq
cause they feel appreciated in thel 8004
achievement and making good performance. out |

« - When the teacher asks learners for personal opinions abou 5°mf“3thlng,
it indicates that the teacher respects Iealfners and appears egalitarian
otherwise, he just dictates them to do thlngf:. o

* By expressing orders indirectly, the teacher is less authorltat.ntre, s.hOW_
ing his way in building rapport with the learners due to mitigation of
imposition of orders. -

e The teacher’s apologizing shows equal position between the teacher
and learners, because the teacher is aware that he is neither error-free
nor playing the role of Mr. (or Ms.) Know All (Maugham, 2010).

 That he or she accepts criticism, moreover, implies that he or she is
open-minded and democratic. The teacher’s thanking learners indicates
that he or she develops good manner.

* The teacher’s offering free choice to the learners shows that he or she
promotes learners’ autonomy and responsibility.

Teaching with solidarity should be taken into account by teachers to be
implemented in their language classroom practices because that will not
only build good rapport between the teacher and learners, but also pro-
mote learners’ affective engagement. Such a situation is conducive to em-

power learners; hence, maximizing the effectiveness of the language teach-
ing and learning process.
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